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INDIVIDUALIZED EDUCATION PROGRAMS ,, \

Teachers must'rgally believe that the ,
ehild rather than the curriculum should .
be the center of the school |

Among several key provisiﬂns in the Education for All Handicapped Children Act -

(P.L. 94-142) is the stipulation that as part of a free appropriate education guaranteed
every, handicapped child, an individualized education program must_be developed and imple-
mented for every child receiving special education and related services. Since
instruction in physical education is a defined part of special education under P.L. )
94-142, it is logical that physical education must be a part of the individualized edu—
cation program for ®every handicapped child receiving special edwcation and related :

} services. Therefore, it is vital that all physical Educatnfs be conversant with oo
provisions of both the law and its rules and regulations as related to individualized
education programs; they must also be knawledgeable of ways to develop and implement

individualized educational programs. Among many questions being asked about individ-
ualized education programs are -- ’ '

. Nhat are they? o : i
. » whom must they be developed?,

Whén do ‘they *become effective?

Who is responsible for developing and meZsmsnthq thgm?
. What must they contain?
. How are they evaluated?

What Are Individualized Education Proarams?

An individualized education program is a written statement that is the key provision
for assuring a free appropriate public education for evéry handicapped child. This
pr vision applies to eﬁéng'handicapped child receiving special education and related

vices supported by public education funds. _Handicapped children glaced in or
referred to prlvste schools cr facilities by &' publlc agency or Enrolled by that agency
in parochial or Dtﬂiﬁ private school's are considered to be benefiting from special
education and related services from a public agency and, therefore, are covered by
these provisions. These provisions also apply to all public agencies including
departments of mental health, mental retardation, developmental disabilities, and
welfare. Receiving special education does not simply apply to children in special
classes but includes those receiving services of a reésource teacher several hours a
week or obtaining any other form of specially designed instruction. »

- ,

On October 1, 1977 and at the beginning of each school year ‘thereafter each public
agency shall have in effect an individualized education ‘program for every handicapped:’
child receiving special education from that agency. Each child's individualized educa-
tian pfogfam must be feviewed and fEViSEd as ﬁeeded at laast once a yeaf Even thuugh

year afﬁef the l977 78 EChODl year, r&wiew and fev151nﬁs can be mada at anytlme durlng

a school year. In this way personnel responsible for a large number of children
recelving special education services can Lhedule revlew meetings throughout the yea

)
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. thereof. By sta%gFe, the fellowing 1nd1v1duale muet take place in 1ﬁdividualized plan-

Individyalized Planning Conferences l’ , T )
3 ) : | . i C I

Every child reeeiving special. education, services prior to Detuber 1, 1977 should
now have an individualized education pfagtem based on a planning conference held ﬁtierj
to that date. Any child identified after October 1, 1977, and felt in need of’ special -
education services must be processed accprding_ to prov visions of the law if these serviees
including an individualized education pregfem; are to be prov1ded uﬂdeg P.L. 94- 142,
The following steps must be fellowed in |this process —- .

B

. ‘Ideﬂtzfg child on’ the basis of..a defined handleapplng eendltion and eeeerdimg
to pribrities specified in thealgwé‘l e., children not reeelving y educa=
tional sefv%cee or those not Beﬁeflclng from full services. -

. Refer the child according to etake ‘procedures for assessment and: evaluation.

¥ . Assess the child to determine 1evels of function in educational, psychelegieal,
medical, sociological, and adaptive ‘behavior areas.

Determine eligibility of the child for special education services by eligibility
committee. Once a child's eligibility has been determined, an individualized
plannlng conference must be convened within thirty days.- :

Convene zndLUIduaZz ed'p?annzﬂq conference and initiate the process
fer dEUQZ@pznq and implementing an individualized edueﬂtzeﬁ program for = -
the r:JTLZd :

]
&

ment process starts. In eddltlnn parente muet be a‘paft of the 1nd1v1duelleed plen- f
ning conference and approve the 1nd1v1duelleed education program as well as types of. -
placements for their £hild--i.e., regular, resource, or special classes or eemblnatiéﬂe

ning conferences- .
A representative ef the publle agency other than the child's teacher who is qualisﬁ
fied to provide or supervise the provision of special education (eeheol prlnelpele
are’ so qualified). )

The child's teacher. This could be the child's special education teacher, a
regular teacher or one qualified to provide education in the type of program in
which the child may be placed. Whether a child is or is not currently in special
education will affect decisions about teachers taking part in this conference.
ﬂbthlng prohibits more than one teacijer from taking part in these planning con-
ferences. Logic dictates that the physical education teacher should be the one
participating in the indjvidualized planning conference when children need eﬁly

]

specially designed physicel education.

. One or both of the child's parents.
. The child where eppreprlate
Other individuals:at the discretion of the parent- or agency.

When a handicapped child is assessed for the first #ime, the public agency shall

o

insure thet a member of the evaluation team o1 a fepfesentatlve of the public agency, the

child's teaeher, or some other person knewledgeable about ‘the assessment -procedure used
with the child and familiar with results of the evaluation participates ih the planning

conference. In this way individuals responsible for developing the individuvalized educa-
tion program will have necessary nfermatlen about the cM®ild sp that programs are truly

individualized.

Each public agency shall take steps to insure that one or both of the parentg of -
the handicapped child are present af individualized planning cenfereﬂeee or are afforded
the opportunity to participate. Agency responsibilities include-- o

. - 2 =
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-;%f~' . Nutifying parents of the c0ﬂference eatly enﬁugh to insure that they will

ME

_have .an opportunity to attend.
’Scheduling the conferen;e ‘at . a mutually agreed on time and’ plazé.

1f neither parent can attend, the publlc agency shall use other methods to insure
parent participation including individual or conference telephone’ calls. 'A conference’

_may be conducted without a parent in ‘attendance zf the public -agency is unable to con= .~
'vince, the parents thatufhey should attend. 1In such instances the public agency must have
. a record of its aEEEEpES to arrange a mutupally agtaad on time and place including=--. :

» Detailed’ récafds"of Eeiaph@ne calls made or attempted and results of these calls.

enl Copies of correspondence sent to the parents and any responses received.
‘. Detailed records of visits made to the pafents home or place uf employment -
/ and results of these visits: . ) o - -

It is also requlred to give a capy of. thelnd1v1dua ized education program to parents upon
request. . This should help to inEufE that parents are fully informed of the program for -

. their child and assist them in partlgipatlng in future conference on the 1nd1vidual;zed
" education program:

The*zﬂdiyidualiﬂéd education program for each haﬂdé"pgé ’,iid must incluée—i

Statement of ‘the child’ s present levels af educational pEffnfmance Although
not nﬂw¥p2c1fled in the rules and regulatlnns, performarnices in academic, social,
mdtor/psychomotor, prevocational/vocational, self help and adaptive behavior areas
'should be considered for each child's individualized education program. -

- Statément of annual goals including short term instructional objectives.

. Statemernt’ qf Spétlfiﬁ special éducatlon and related serviges to be provided
~to the c¢hild and the ‘extent to hich the chlld will be able to paftlclpate
in regular educational programs. -

. Prdjected dates fo initiation of «services and the anticipated duration of the
services. -

. Appfapt;até DbjEEtiVEucrltEfla and* gvaluatian prﬂcédufes,aﬁd schedules for de-
termining dn at least an annual baais whéther short term instructional objectives

are b21ng ‘achieved.

Tt should be noted that these provisions do not require that any agency, teacher, or

other person be held accountable if a child does not achieve growth projected in the
arinual goals and objectives.

The very nature Qf he individualized education program requires some readjustment
in one's thinking and aépf@aches in dealing with handicapped children whether in the
regular classroom, gymnasium, swimming pool, or on the playfield.

In the past the procedure has been to label a child, place that child, and

then progran for thé class. Often these programs had little if aﬁythlng to do
with needs of individual children in a claé%i

Now the proaéss. is to asgess each child's needs, develop the program for each
child based on identified needs, and place the child according to his/her .
needs for each a:tlg}ty lﬂEiuqed in the individualized education program.

Put another way, an evaluation must be conducted which indicates that the child
needs special education services. This evaluation is then followed by an individualized
planning conference from which the individualized education program is developed; infor-

" mation about implementation is to be included. Complete reevaluation is only required

at least every three years. However, the individualized planning committee must meet
at least annually to review and revise each child's individualized education program.

N N : ) - 3 =
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Mamtcrmg Inéw:cd;ua-hzed Education Programs - S S,
As each state educati A, agenc develops its.plan for implementing the
Education for All. Handlgapped Children Act specific attertion will have to be given
to guidelinés and/or criteria for implementlng individualized education programs. _ -7
. State guidelines and/or criteria will become bases for local education agencies
to insure compliance as individualized education programs are developed and imple-
mented for egeh child receiving special education and -related services. Generally -
this process will be monitored at three levels --
L2
.* The Buréeau of Education for -the Hgﬁdiéappéé is té make sure that state
"education agencies do what they say in theilr state plans.
. State education agencies are to make sure that lacal education agencies
do what théy say iﬁ their lcﬁal plans.

y
re

tives for ind1v1dual chlldtén are achievad appfcpflately, Records will by

af ind1viduallzed educatlon prugraﬁs and thE dngEE ta which gaals and GBJEEﬁ

of ﬁhese prccesses,

%

. 4gsessment must be non-discrimingtBry with more than one approach and
v instrument used; confidentiality of information and due process must be
' “assured throughout all stages of\ the assessment process. Assessment must
“reflect aptitude and achievement and be completed before initial placement,
transfer into or out of special education programs, or change of individual-
ized education programs. &
. Individualized planming committee meetings and individualized education
: programs must also guarantee confidentiality of information and due process
assurances.
Implementation should include such approaches as task analysis, 1nstfuct1@nal
strategies, and must provide for at least annual review.

Many states have established their own procedures, forms, and formats for different
stages in’'the process for developing and implementing individualized educaciaﬂ programs.
Even though 5pe:1f1c differences do exist in these procedures Ehraughuut different states,
a certain degree of consistency is found in the kinds of information requested and
required.. Local education agencies will naturally have to adapt tc requirements of
their™particular state. . '

Among different kinds of forms and records that have been incorporated into state
plans and therefore must be adapted and applied by local education dgEﬂClﬁS are --=

Refefral forms
55

. Parent permission forms for Ccmpfehénsivé evaluations
/. Parent permi ission forms’ for placement
Parent permission forms for h3 ge of educational program

Total service plan forms
Implementation instruction plan forms
Annual review forms

—
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’  ﬁi . Access logs for management of student records
. Release forms for student records for use by other agencies (5)
L

Readers are referred to Adapted Physical Education Guidelines: Thdory and -
‘Practice for the Seventies and Eighties (1) for discussion of various forms which
are appropriate for and applicable to implementing individualized education programs.

P e \

Putting The Individual Into Education Programs
) ¥

As individualized education programs are approached for any given student a number

of factors must be considered if activities are to result -in fulfillment of meaningful

goals and relevant objectives for that student. For example

. Appropriate goals and relevami objectives. An adolescent boy ar‘youhg ’ :
adult male with eﬁtremely poor gross motor ability and fine motor coordination
who has little if any interest in or ability in recreational and leisure )
activities must be approached in terms, of goals, objectives, and activities °
that are most appropriate and relevant for him. Despite poor gross motor
performance, emphasizing recreational and leisure time skills seems more
productive and relevant than undue emphasis on fundamental motor skills and
basic ‘movement act1v1tles far 5uch an indlvidual IE is iﬁperatiﬁé not to

) mentalist. Goals and ijectlves and resultant activities must be selectgd
~on the basis of all relevant information about the participant. Situations
* such as this dictate maximum involvement of the participant him/herself
in individualized planning conferences designed to develop and review
individualized education programs. .
- Appropriate and relevant activities. Activities and methods selected
for programs involving severely and profoundly mentally retarded and multlply
involved persons are too often”based' almost exclusively on. mental ages of
participants. Individuals substantially older chronologically but younger
mentally than iﬁdividuals with more E@nsistent relationships between EthﬂDE

It is’ vital ﬂDt to insulc the intelllgenge, experiencei and maturlty Df an
individual by placing undue emphasis on a single trait such as mental age or
specific handicapping condition. Making simple modifications often is all
that is necessary. For example, Swat Tagy is much more readily acceptable
by and appropriate for adolescents and aiults than Drop-the- Hﬁndksr‘hz =f or

Duck-Duck=Goose. - ,

Wheels are to turn not rediscover. Existigg§§;qu2ﬁc s and progressipns from
many curriculum guides, publié tions, and special p‘gjects are organized in
ways that contents can be applied when developing individualized eduiatian
programs for specific students. Avoid taking time, exerting effort, and
expending funds to develop materials that are read11y avallable and atcessible

" from other sources. Use existing items as a basi#s for individualizing instruction
so that new Eﬂergy can be put taward déVElelﬁg;fi uences and ppgEressions in

sting ones

can be better used to meet unique needs,af Studenzs funLtlunlng<§E lﬂyer levels

or w1th multiple conditipns. 7

OVEhat they
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The least restrictlve alternative. Emphasis in the Education for All Handi-
capped Children Act is upon edufating children with their non-handicapped class-
mates in least restrictive environments to the maximum degree possible. As
such, approaches that have been generally most readily accepted are those of
non-categorical nature. Special and unique curricula have in most cases .
simply been applications of sound developmental programs to meet individual
needs of particular- individuals; s imple modifications and adaptations have
been made to meet individual needs of particular participants. Now more ~
than ever there is a need to use regular progressions and sequences for
individuals regardless of their handicapping conditions. However, it is
vital in applying this process that (1) careful consideration and appropriate
thought be given to adaptations and modifications of methods and devices so
that individuals can take part with their classmates, (2) difficulties and
problems individual students :might haye be anticipated so that progressions
and sequenced can be broken down further and methods developed to assist

these students in Dvercamlng such problems, (3) teachers/leaders recognize
that no matter how-specifically progressions and sequences are. developed

they will always have to be refined further and broken down more to meet

sequences be ldgkgd upon simply as guides and ‘not absolutes if true and
meaningful individualizationis to result, (5) teachers/leaders are also
individuals with their interests, ab111ties, backgfound and hang-ups which
affect ways and means given students will be ‘approached while attacking
specific problems and particular situations, (6) teachers/leaders are
individuals working with individuals so that there is no one or magic
formula to guarantee success, and (7) emphasis must be on the learner and
learning, not the teacher and teaching. ‘

.needs of sgecfzzz indiv{duals, (4) curriculum and program progressions and

A single assessment device won't suffice. It is extremely difficult if
not impossible to determine an individual's real needs in any area, inc l ding
motor, psychomotor, and physical domains on the basis of a single asgessment

devices For thig reason the Education for All Handicapped Children Azt
requires various inputs for evaluation, whiech include formal' and informal
defices, quantitative and qualitative measures, objective and subjective
daza, and ﬁb5érvatimnal aﬁd EnéLthal iﬁputs as impaftsnt parts of this

1nd1vldual is hav1ng dlfflculty w1ch a partlcular mcvement, patzern “or skill.
If true cause and effect rélationships are not determined, chances for real

\aﬁd lasting success through any program are greatly reduced. 1In addition to

not getting overly sophisticated in determining why 'behavior is as it is,

it is vital to recognize possible psychological, emotional, social, and
intellectual factors contributing to a particular problem. Further, condi--
tions and cjircumstances of a task greatly influence how a given task is
peérformed under specific conditions.

Individualized education programs in general and for physical educatjon in
icular must be individualized in many different ways -- t
/
Annual goa ils
Short term inqtflLt1Dnal objectives
Hntivatiaﬁ techniques and procedures
= 6 =
™~
4, &
4 -
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. Activities themselves
. Methods and teaching strategieg*
. Adaptations of equipment, methpds, activities
. Utilization of activity sequences and progressions
. Assessment and evaluation strategiles and techniques
. Student' interests
- Student abilities
. Facilities and equipmeﬁt
"+ Opportunities for follow-up and use of activities

Physical Education in Individua}ized Education Programs

Since different indiv1duals are providing different intefpretaziﬂns of the same
rules and regulations, actual individualized education pfograms can be found with
greatly.differing amounts of detail Welative to physical education. Some of these
programs contain nnly tha most basic o information, others go into ¢onsiderable
specifics. This, is to be expected because of the indiv iduafs responsible for
developing individuallzed education programs. For example, some individualized
education programs --

. Do not deal with physical education ‘at all. It seems that such an

‘approach is intonsistent and in céonflict with the intent of the 13w and
the lettar of tha rules aﬁd regulatians Since physical education is

fcr children needing speeially designad physical edutaticn programs

must include such programs to be in compliance. However, children for
whom no specially designed physical education program i§ needed do not
require identification -of physical education in their individualized
education programs. Whether included in the individualized edueation
program or not, individualized planning committees are expected to revield
motor, physieal, movement, and fitness needs of each child to determine
whether or not specially déSLgﬂéd physical education programs are required.

State that the student is to be scheduled in regular physical education
activities throughout the year or for certain units or activities. The

/ generally accepted interpretation has been that for these aspects of’
physical education no specially-designed program or approach is necessary
and therefore does not need to be dealt with in these 1individualized
education programs. For these students, following the regular physical
education program is appropriate so that physical education or particular
units or activities need not be detailed on the individudlized education
programs.

iITId c‘Iz‘?tLEZ t'z.,é.;, AS SLIEh thé StudEﬁt s pfesent level Bf phy’sical Educa—
tion performance should include (1) levels of physical and motor fitness,
(2)performance in fundamental motor skills and patterns, and, (3) skills
in ;ggatics, dance, individual and group games and lifetime sports.



O

It shauld be noted that use cf physical education activities to attain general
or specific sozial intellectual, emotional, ﬁognitlve, or affective goals per se
is not to be cansldered phy51cal education under either the statue or the rules
and ragulatians. As such, physical education is considered to be a legitimate need .
with its own goals and objectives and not simply a method or means to an end. Terms
in the-law and the rules and regulations such as-". . .instruction im physical
education ...." and "...development of physical and motor fitness, ..." and contents
of Congressional Eesﬁlmany make it extremely clear that physical education is to be
included so that children can realize benefltgiof attaining specific and definite
physical, motor, psychomotor, and health goals and objectives. Certainly, we want
to encourage extensive use of physical education, recreational and sport activities,
as methods and meang for attaining speeific cognitive and affective goals, and
objectives, such as improved self-confidence and self esteem. However, this process
should be in addition tﬁgéﬂd not in place of planning and implementing physical educa- .
tipnal and recreational activities for their own’ specific, unique, and necessary
goals and objectives. These same principles and cautions must’/ be exercised in
diffgrentiaciqg therapies and physical education. Obviously free play and recess
doinot meet the intent ©of individualized education programs for physical education. -
These phiY¥osophies and factors should be reflected in individual}zed education )
programs. . )

Physical Educators and Individua’liyd Education Programs

Even through instruction in physical education is a defined part of special educa-
tion that must be made available to every handicapped child receiving special education,
some imdividuals and agencies are not considering physical education for individualized
education programs. There seems little doubt that the law itself and the intent of
Congress are such that when specially designed physical education is needed, it is
to be a part of the individualized education program. However, regardless of inter-
pretation in a given state or lacal education agency, it is vital that physical educa-

tors make sure physical education is included in each child's individualized education
program when necessary and appropriate. . : .
/ f ) : / ~

Physical educators must take the initiative in this process to --

s included in each child's individualized

i
ry and appropriate.

=

at

bjud
1".1

that physical educ on
on r:

1
am when necess

i
ﬂ
’u-fl

n pro

i)

Volunteer input about physical &dnd motor development along with information
about social, emotional, and personal characteristics of a child so that
this information is available to the team as it makes the individualized
education program for that child,

Be available to take part in individualized planning conferences and let
it be known of personal interest in actively taking part in this process
Make sure that children who need specially designed physical education
programs receive these services and are not placed in regular programs

inappropriately.

10
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> . Guard agaiﬁstrchildféﬂ being pf@gta"”d for specially designed physidal
education when their needs can be adequately and appropriately met in -
regular programs. -os

.

. : ) i s
. Remind members of the ‘committeé that every handic,pp d child does not need,
want, or require specially designéd physical educ,ti L \

o ' b

. Remind members of the Qommlttee that Eertain "kinds_ and tyres of =Q%Eially \\g
desigﬁed physical education prmgrams tf be carried out in regular. ) L
physical education ﬁlasses, some-with additional suppotrt and resoyrces
and others’ without “any supﬂlementary assistance.

. Keep foremost in mind the specific nature of lear 'ng in general afd@® v °
physical education -in particular as 1nd1vidualigad educatian pragrams

—- are planned and implEmEﬁEEd

See ihat plagement flexibility is maintained in individualized educa%%in

programs so 'that a given child participates in regular physiggl education
,activities where passible_and in specially designed pfograms as necessary.

'_g Remember Ehat individualized education and one-to-one learner-teacher 3

relationships are not synonomous.

Specially Dégigned Physical Education %érvices
Eal - : e

Specially des;gned physical education services can be prav1ded in special,

Edapted or regular physical education classes. For example --

speéial pravisions_ Each student is sgs;gned actlvitles withln the _
combined class on the basis of physical condition, individualized )
abilitie5, anmd persconal limitations. Provisions of the individualized

education program can be fulfilled in\gombined classes. :
" Dual classes provide students opportunities to take part in special
physical education classes on certaih days to carry out a specially
designed program and to be in a regular class to participate - with peers
on other days. 7

- » 5 - Ll = \Q
Flexible plan provides students opportunities to -be assigned special or
different activities when they are not able to take part in regular
activities or when specially d251gned physical education activities are
prescribed.

Regardless of thé organizational pattern or a§m1n15£§§§1ue structure, any-handi-
capped child requiring 5pec1111y designed physical education-mugt have an individualized
education program to assist in attaining specific goals and objectives for the time this

Jtype of prégram is in dffect. Objective criteria and evaluation procedures must be
scheduled for determln ng at least en an annual basis whether shaf;\QFEm instructional
objectives fave been achieved. - ) :

#

o
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Eval at jon and Assessment . Q s .

/“f b . ‘7* o ) ¢ : o~ 7 .
Becausg¢ of stipulations and conditions contained im the law and the rules and
regulations, two basic approaches to evaluation and assessmant can be gaggidsrsd -

. Standardized instrumsﬂts\wif% normstivskﬁatsjta assesg indi viduél _progress
" and make comparisons’ with-other chilgren of comparable chronological age, -.°
) hsndizspping condition, and related chsrasssristiss.' :

) Vo detefmined as sﬁudsnts move ffam one 1evel in a progressicﬁ to thé next.

— " It would seem that this appfuach is more consistent with and in keédping -

with the intent of individualized education programs® mandated by both the .

Education for All Handicapped ChildrenvAct (P.L. 94-142) .and Section 504

of the Rehabilitatiop Act (EiL_ 93-112).
‘ Part«and parcel of both preplacs ent assgssment and ongoing evaluation. procedures

-are informal teshniques ingluding observations, anecdotal records, case studies, and

;elated approaches These along with ratlng scales, self=evaluation and 51milar items

- .
Rules and regulsti@ﬂs governing evaluation and assessment must Be applied in all
areas, including physical educstlon These stipulations rsquirsﬁthst-tssts{snd‘o;héf

evaluatlan materials - -
. Be 9f5Vidsd apd administered in the child's natiYe tongué.or other mode of
communicatien unless it is clearly not feasible tp do so.
. 'Be validated for the specific purpose . for which they are used.
- f . .
‘.f%ﬁés ELDLSEEEEd by trained personnel in confdrmance with instructions
proyided by their producer. e

. Be tailored to assess séec1f’; areas of eddcational need and ﬁs%}mersly
those designed 'to provide a single general 1nté11igence quotient,

‘W‘

', Be selected and administered so as best to ensure that whenm a test is *
administered to a child with impaired, sensory, fianual, or speaking
skills, test results accufately reflect the child's aptitu&e or achieve-

L
ment level or whatever other factors the test purports.to measure rather
" than reflecting the child's impaired sensory, manual, or speaking skills
except where skills are factors which the test purports to measure.
» ,
Not be a single procedure as a single criterion for determining an
appropriate educational program for a child. ‘
Be conducted by a multi-disciplinary team or group of persons including
at least one teacher or other specialist with knowledge in the larea of
suspected disability’ : ‘
s ) A
- 10 - _
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Deal with all areas related to the 5gspec£ed dlEablllty including where

. . . appropriate "health, vision, hearing; sotial and- ématlnnal status, general

1ntelligeb;e! academiL perfnrmanLe rgmmunlgatlvE\ status, and ‘motor

abjlities. . - : o , . -
- # » r s ,

" _Readers axe refe fed to fe&tznq for Ihpubrgd Disabled, and Handicapped
Indzvzduals (8) far liftlng* fand dEELrlptiDns of tests, evaluation devices, and
otlter tqols de31gnad specifically ' for assessing-levels off and progress in physical
fltness, motor ‘ability, p&rceptual-motor, developﬁéntali and- p%ychommtmr functlan,\ei
other section¥. qﬁntaln infnrmatian abag; develmngﬁtai profiles. N =

PR N ] . )

Is .

Anflual Physical Educaticﬁ.ggaTé,

Bl

'

Ly’ o . - * o . 7
v - . i 4 : : .
Representative of kinds of physical education annual goals that could appear
in individualized educatien programs are -- : .

. Learn to swim or to swim better
Become an ‘independent deep-water swimmer %
" Enter a swimming pool independently
. Improve (attain a %pELiE1C LrlterLDn for) gener al levels of physical
B ~_fitness? ) :
. . I prove (attain spe ific criteria EGT) specific elements of physical
1tness such as bala e; flexibility, Sttength; muscular endurance, T,

a .

\ '1”4

Demonstrate prfiCLency in bahlL maﬁar movemgntsg patterns, and, skills
such as balarice, walkipg, running, jumping, hopplng, sliding, aklpplng,
L ) galloping, throwing, catching, %w1nglng; Swaqug

Demonstrate a functional catch

Demonstrate abljlty to perform increasingly dlfleult and complex balaﬁ;e

tasks

x\ - . Demonstrate abiLity to LEffom increasingly difficulet and camplexbtaskg
R and activities that reflect improved cardiorespiratory endurance. K
Demonstrate . ability to perfﬁlm increasingly difficult and complex activities

showing gfgatgr lavala of muscular endurance of arms and shoulders/abdominal

region +
,Demonstrate a mature throwing pattern

Partlcipate with classmates in appropriate play .activities before/after
school during recess/free play periods

Use one/twu pleces of playgraund apparatus appropriately, safety, and
independently

‘Participate appropriately In (specified number) of relays

.

=

A sequel to this Practical Pointer on Individualized
EducaT; on Ptngram‘ iz now being pfep ed. Contents will
include case examples
programs are based on assessment information that is‘pro-
vided. You can order this additional resource from AAHPER
Publication Sales, 1201 l16th Street, N.W., Washington, D. C.
- 20036. Order Practical.Pointer No. 7, $2.00.

— _— S — - v
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Short Term Physical Education Instructional Goals

\6-"' -
\r-r
‘ITII
5‘
U’.’A

Short. term instructional goals prgv1de intermed a a;le steps to
determine the extent an individual progresses.toward rea chlng gpac1flc annual
goals. Generally, short term instructional goals are expressed in behavioral
terms such as --y . 1 -

* . Swim (specified number) yards using an écceptablé crawl stoke. L
Move from one area of the pool to anothes WhlJiEWEQTlﬂEa letathu L
= device (using an inner tube). : - ] X
1 Perform (speaified number) puli ups. P s : ,F‘f
Increase performance in flexed-arm bar hang by (specified) petcan?ﬁ ’ . oa
in four weeks. 4 ‘ Ly : R ' o 7
Increase performance in sit-ups by Cife¢lfiAd numbet) per.week for. r ¥ -
(specified ﬂémbér) weeks, < RN , . /

Improve time in 1500 meter run fDUf SEEDﬁdE per two week Dvar a period |
of two months after (specified anber) weeks of preliminary trainirg.
Perform standing IDng jump of one foot thtge times out of four attempts

-for three consecutive days. = - )
¥ Catch two out of three times a playground ball tossed ‘at’ least ten feet
high from a di?ﬁ;nﬂé twenty feet from the Student;
§ . g

Rgaders are referred to Ehg>follaw1ng sources for additional assistance and

phy iLal education materials designed specifically for impaired, disabled, and
handicapped children and y@uth -

Project I CAN. Field Service Unit gn Physical Education and Recreation

Tt for the Handicapped, Michigan State University, East Lansing, Michigan.
, . s ¥ \

D

[
\H~

Project ACTIVE. Township of Ocean Schoo strict, Oakhurst, New. Jersey.

" Further assistance, information and materials can be obtained from AAHPEQ

‘Unit on Programs for the Handiapped, 1201 16th Street, N. W., Washington, D. C.,
20036. =

Summary" N ' : . ; i

1 education inclusions for individualized education progrdms come from

sica
a process which includes --

extton of need for Spé'i lly designed phy&lt;l education programs
eening tests to determine levels of or

1"'1!‘

based on medical retarrala, sC
proficiency in physical fitness, gross motor skill, and fine motor

performance; motor proficiency or motor ability -tests; sports skills
tests; and observation.

education programs from
education tearhers, othe
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Individual assessment and tﬁaZuufz@n that shows student strengths
and weaknes#ts, levels of physical fitness, mofor performange,

sports skills, ltlSufE/fECfEééanal/llfetime:SPDEES_SkillS-

=

Annudl\ﬁﬁais and. short term @bngtzuss selected ffDm areas such
ss

as gro m@tgf, fine motor, physical fitness, Hprts skills,
coordination,sportsmanship, knowledge, tﬂ]DymEﬂt and confidernce.
i
IﬂdiU;JuaZz:ed programs consisting ‘of developmental exercises or
activities, therapeutlc egxercises, ‘adapted activities, modified

or regular pragrams table games, regular games, low Qrganlzed
aCtlviClES, lead- Qpn%kllls, dports. ‘a?

! -

‘ /
 YOU. GQANNOT INDIVIRUA ALIZE IF YOU DO \wvff
. ) KNOW THE INDIVIDUAL

P R .
.i"‘—.r";ru %y - {‘77 B
~ " AAHPER Update contains a regular column in which
questions on P. L 94-142 and Sectione504 of the

!

Réhglltatlﬂi Act are answered. Direct your- questiong
to Consultant, Programs for the Handicapped, AAHPER,
120% 16th Street, N. W., Washington, D. C. 20036.

]

-
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Selected Resnurces .. ¢

1 #

] Vi
Adﬂpfﬁd fhyEZFdz ﬁJuiafzmn Guidelires: Theory and Practice for the Seventies
ghties. Physlcal Education and Recreation for the Handicapped: Infar—
mation and Research Utilization Center Washington, D7C..J American Alliance

for Health, Physical Edudation; and Réecreation (1201 16th $treetr, N.W., 20036),
June 1976, 57.95.

on of Hundqupde f?fidftn ﬂmpéﬁmrﬁfdfiﬂn of Part 3 of the Education
gj fh@ Handiceapped Ac & «feder dﬂ RF&lEELf (Vol. 42, No. 163), Tuesday, August

23, 1977. / Eled
. \

F{HFffﬁﬂ of t!
or Indiyidual

ﬂ\”j

WdEhlﬁgtDﬁ‘xD C. The ASF c1at1an, (1201 léth Stfeet,

of Special EduLﬂElGn”
20036), $3.50. : i —
. y C ;
o ~ B &
IEP Man. MNational Association for State Directors of Special Education
Washington, D.C.: "The Association, (1201 16th Street, N.W., 20036).
Slide presentation, $45.00. ~ C
E

#P). Judy A. Shrag. Austin, Texas:

JL;mL lonal Progre i ng (If
5), 1977.

(2501 North Lamar, 7870

(1
70

.U ed Educational Programming (IEP): A Chzld Study Team Process.
Austin, Texas: Learning Concepts (2501 North Lamar, 703) Complete
workshop kit, $49.95.

#

The Intent of the IEP. National Assoclation of State Directors of Special '
Edu(atlnn Wa%hlngtan, D;C.% The Assoriation, (1201 l6th Street, N.W.,
20036), Slide presentation, $45.00.. ¢ ~

Teating for Impazf‘di DZﬂabZEJ_ﬂggg Hﬂﬁdlcapped_lﬁd'dzduﬂlhi Physical Educa- -
tion and Recreation ‘for the Handicapped: Information and Research Utilization
Center. Washington, D.C. AmeYtican Allianke for Health, Physical Educationm,

and Recreation (1zol715ch Street,- N.W., 20036f, 1975, $3.95.
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